
 
 

10.29.2013 | Class 16 Week 9 
 
• Quiz: “Little Red Riding Hood” 
• Jumbled sentence: the “television and pornography” of an earlier age 
• Text reconstruction: how the brothers Grimm revised the fairy tales  
• Sentence combining: compound sentences and the FANBOYS 
• Exercise: Main and subordinate clauses (also called independent & dependent 

clauses) 
• Midterm review 
• Definition versus classification 
• G.K. Chesterton on fairy tales (short version) 
• Restrictive versus nonrestrictive (eslgold) 
• Grammatical hierarchy 
• 8 + 1 parts of speech 
• Identifying parts of speech (Peter Binkert) 
• Nonrestrictive relative clauses (My boyfriend who plays the piano…) 
• Although- sentences as thesis statements 
• Coordinators versus subordinators: how to tell them apart 
• HOTSHOT CATS (“fancy FANBOYS”) 
• X-1-2-3 
• Sentences taken from accident forms 

 



 
 

 
 

 

1. 
 

Morsel means 
 
  a small parcel 

  a type of cake 

  a small amount of food 

  regret 
 

 

2. 
 

 

Little Red Riding Hood is delayed getting to her grandmother’s house because –  
 
  her mother tells her to do her chores first 

  she is afraid of the wolf 

  she gets distracted collecting flowers for her Grandmother in the woods 

  she is talking to the huntsman 
 

 

3. 
 

 
The huntsman calls the wolf: 
 
  a “wicked wolf” 

  a “villain” 

  “you old sinner” 

  “you devil” 

 
 

4. 
 

 
Feeble means: 
 
  daunting 

  not intelligent 

  strange 

  weak 

 
5. 

 
Little Red Riding Hood fills the wolf’s body with: 
 
  food 

 wine  

 stones 

  air 

 

DATE _______________ 
 
NAME _______________ 
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ANSWERS 
 

 

1. 
 

Morsel means 
 
  a small parcel 

  a type of cake 

  a small amount of food 

  regret 
 

 

2. 
 

 

Little Red Riding Hood is delayed getting to her grandmother’s house because –  
 
  her mother tells her to do her chores first 

  she is afraid of the wolf 

  she gets distracted collecting flowers for her Grandmother in the woods 

  she is talking to the huntsman 
 

 

3. 
 

 
The huntsman calls the wolf: 
 
  a “wicked wolf” 

  a “villain” 

  “you old sinner” 

  “you devil” 

 
 

4. 
 

 
Feeble means: 
 
  daunting 

  not intelligent 

  strange 

  weak 

 
5. 

 
Little Red Riding Hood fills the wolf’s body with: 
 
  food 

 wine  

 stones 

  air 

 
 



 
NAME ________________ 
 
DATE ________________ 
 
 
INSTRUCTIONS: Unscramble and punctuate the list below to produce a Maria Tatar sentence on 
the changes made to fairy tales as they became children’s stories. The punctuation from the 
original is included. 
 

Write the complete sentence below the list.  
 

Source: http://www.newyorker.com/online/blogs/books/2012/11/philip-pullmans-twice-told-tales-fairy-
tales-from-the-brothers-grimm.html 
 
 

_______ and cleaned up  

___1___ The “television and pornography” of an earlier age 

_______ into the nursery 

___6___ and no one objected 

___10__ to suit the younger crowd. 

_______ when they were 

_______ during the nineteenth century, 

_______ (as John Updike tells us), 

___3___ fairy tales migrated 

_______ edited, adapted, bowdlerized, 

 
 
 
 

 

 

 

JUMBLED 
SENTENCE 
 

Maria Tatar on the 
changes made to the  
fairy tales 



ANSWER 
 

___9___ and cleaned up  

___1___ The “television and pornography” of an earlier age 

___4___ into the nursery 

___6___ and no one objected 

___10__ to suit the younger crowd. 

___7___ when they were 

___5___ during the nineteenth century, 

___2___ (as John Updike tells us), 

___3___ fairy tales migrated 

___8___ edited, adapted, bowdlerized, 

 
The “television and pornography” of an earlier age (as John Updike tells us), fairy tales 
migrated into the nursery during the nineteenth century, and no one objected when they 
were edited, adapted, bowdlerized, and cleaned up to suit the younger crowd. 
- Maria Tatar 
  
 
1. The “television and pornography” of an earlier age  
2. (as John Updike tells us),  
3. fairy tales migrated  
4. into the nursery  
5. during the nineteenth century,  
6. and no one objected  
7. when they were  
8. edited, adapted, bowdlerized,  
9. and cleaned up  
10. to suit the younger crowd. 
 
Tatar, Maria. “Philip Pullman’s Twice-Told Tales.” Page-Turner. The New Yorker, 21 November 2012. Web. 
26 November 2012. 
http://www.newyorker.com/online/blogs/books/2012/11/philip-pullmans-twice-told-tales-fairy-tales-
from-the-brothers-grimm.html 
 
 
 
 



	  
	  
	  
	  

	  
Text reconstruction 
	  

INSTRUCTIONS: Number the sentences in the order you believe they appear in the original 
paragraph, which discusses the Grimm brothers’ seven revisions of the fairy tales they had 
collected and published. Then copy the paragraph word for word on the lines below.  
 

Paragraph from: The Lure of the Fairy Tale by Joan Acocella | The New Yorker |  7.23.2012 
http://www.newyorker.com/arts/critics/books/2012/07/23/120723crbo_books_acocella 
	  
________	   Indeed, they accurately said more or less the opposite: that, while they 

had been true to the spirit of the original material, the “phrasing” was 
their own.  
	  

____3___	   Their first edition was not intended for the young, nor, apparently, were 
the tales told at rural firesides. 
	  

____1___	   The Grimms, however, changed more than the style of the tales. 

_________	   Other collections, geared to children, had been more successful, and the 
brothers decided that their second edition would take that route. 
 

________	   They changed the content. 

________	   The purpose was to entertain grownups, during or after a hard day’s 
work, and rough material was part of the entertainment. 
 

____9___	   Above all, any matter unsuitable for the young had been expunged. 
  

____7___	   In the introduction, they dropped the claim of fidelity to folk sources . 

____5___	   But the reviews and the sales of the Grimms’ first edition were 
disappointing to them. 

	  
	   	  

NAME: _________________ 
 
DATE: _________________ 

TEXT 
RECONSTRUCTION 
 
The Grimms changed 
more than the style 
Joan Acocella | The 
New Yorker 



	  
	  
 
 

Text reconstruction 
	  

INSTRUCTIONS: Number the sentences in the order you believe they appear in the original paragraph, 
which discusses the Grimm brothers’ seven revisions of the fairy tales they had collected and published. Then 
copy the paragraph word for word on the lines below.  
 

Paragraph from: The Lure of the Fairy Tale by Joan Acocella | The New Yorker |  7.23.2012 
http://www.newyorker.com/arts/critics/books/2012/07/23/120723crbo_books_acocella 
	  
____8___	   Indeed, they accurately said more or less the opposite: that, while they had been true to 

the spirit of the original material, the “phrasing” was their own.  
	  

____3___	   Their first edition was not intended for the young, nor, apparently, were the tales told at 
rural firesides. 
	  

____1___	   The Grimms, however, changed more than the style of the tales. 

____6___	   Other collections, geared to children, had been more successful, and the brothers decided 
that their second edition would take that route. 
 

____2___	   They changed the content. 

____4___	   The purpose was to entertain grownups, during or after a hard day’s work, and rough 
material was part of the entertainment. 
 

____9___	   Above all, any matter unsuitable for the young had been expunged. 
  

____7___	   In the introduction, they dropped the claim of fidelity to folk sources . 

____5___	   But the reviews and the sales of the Grimms’ first edition were disappointing to them. 

 
The Grimms, however, changed more than the style of the tales. They changed the content. Their 
first edition was not intended for the young, nor, apparently, were the tales told at rural firesides. 
The purpose was to entertain grownups, during or after a hard day’s work, and rough material was 
part of the entertainment. But the reviews and the sales of the Grimms’ first edition were 
disappointing to them. Other collections, geared to children, had been more successful, and the 
brothers decided that their second edition would take that route. In the introduction, they dropped 
the claim of fidelity to folk sources. Indeed, they accurately said more or less the opposite: that, 
while they had been true to the spirit of the original material, the “phrasing” was their own. Above 
all, any matter unsuitable for the young had been expunged. 
 
Paragraph from: The Lure of the Fairy Tale by Joan Acocella | The New Yorker |  7.23.2012 
http://www.newyorker.com/arts/critics/books/2012/07/23/120723crbo_books_acocella 
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Sentence combining: Compound sentences and the FANBOYS 
 



 
 
 
Exercise: Main and subordinate clauses  
 

Also called: Independent & dependent clauses 
 



 
 
 
Midterm review 
 
 
 8 (+1) parts of speech 

(Huddleston and Pullum, 2005) 
 

Noun A word that refers to a person, place, thing, idea, emotion, etc. (John, girl; 
Dobbs Ferry; chair; freedom; love) 
 

Verb Run, go, sit, stand, speak, think, love, ….. am running, was 
thinking, will be going, has been seeing, does not like [NOTE: "not" 
is an adverb; "does like" is the verb phrase] 
Auxiliary verbs: http://englishplus.com/grammar/00000319.htm & 
http://faculty.deanza.edu/flemingjohn/stories/storyReader$33  
 

Adjective A word that modifies a noun or pronoun (red, tall, cute, unfortunate…) 
 

Determinative The, this, a, an, all, many, most, none, several, some, that, this (also 
called “determinator and “article”) 
 

Adverb A word that modifies a verb, an adjective, or another adverb (see below): 
happily, sadly, swiftly, very, really… 
 

Preposition By, for, in, to, from, etc. 
Excellent list: Common Prepositions from Sierra College 
http://lrc.sierracollege.edu/writingcenter/Prepositions.pdf 
 

Coordinator [1] FANBOYS: for, and, nor, but, or, yet, so  
 

Coordinator [2] “Fancy FANBOYS” or adverbial conjunctions: however, moreover, 
otherwise, on the other hand, consequently, hence, also…  
Excellent list: Compounding Methods | Sierra College 
http://lrc.sierracollege.edu/writingcenter/CompoundPoster.pdf  
 

Subordinator  
 
 
and: 

Although, when, since, where, until, whether, even if, as…  
Excellent list: Common subordinators | Sierra College 
http://english109mercy.files.wordpress.com/2013/10/grammar-subordinators-poster-
annotated1.pdf  
 

Pronoun A word that takes the place of or refers to a noun (he, she, it, himself, it…) 
In Huddleston and Pullum, pronouns are a subclass of nouns. 
 

 
 
  

Grammar for 
English 109 



 
 

 
 
 
 Verbs belong to 2 categories 

 
Auxiliary verb Verbs that, among other things, change position or have to be added when 

we change a statement into a question. (Rex is barking è Is Rex barking? 
Or: Rex barked è Did Rex bark?) The auxiliary verbs are: can (past tense: 
could), may (past tense: might), must, will (past tense: would), shall 
(past tense: should), ought, need, dare, be, have, and do. 
 

Lexical verb Any verb that is not an auxiliary verb – also called the main verb. (run, see, 
help, find, love, etc.)  
Example of “have” used as a lexical versus an auxiliary verb: 
I have ten dollars. (lexical) 
Have they left yet?  (have is an auxiliary verb; left is a lexical verb) 

 
 
 
 Lexical verbs are further subdivided into 2 categories 

 
Finite verb A FINITE verb changes spelling for the present and past tense (Today I run; 

yesterday I ran) 
 

Nonfinite verb A NONFINITE verb does not change spelling for tense (Today I am 
running; yesterday I was running) 

 

 The 8 (+1) parts of speech belong to 2 categories 
 

Content words Nouns, verbs, adjectives, adverbs. The meaning of a content word can 
be looked up in a dictionary. 
 

Function words Prepositions, auxiliary verbs, determinatives, coordinators, 
subordinators.  
The meaning of a function word comes primarily from the sentence or 
passage in which it appears.  
Function words serve a grammatical purpose in a phrase, clause, or 
sentence, and are sometimes called “glue words” because they are the “glue” 
that holds words together.  
There are roughly 500 function words in the English language, of which 150 
are used very often. 
Function words make up around 55% of all the words we speak and write.  
Function words are called a “closed” word class because new ones develop 
only rarely.  
Content words are called an “open” word class because new content words 
come into being constantly (laptop, Google…). 
 



 
 
 
 
 
 Phrase  

 
Phrase a group of grammatically related words that does NOT have a subject-

predicate structure (the cat; not “cat the“; on the beach, not “beach the 
on”) 

 
 
 
 Clauses and sentences 

 
Subject The subject of a sentence is usually a noun phrase* (the cat; the lost 

boys).  
The subject’s default (standard) position is before the verb (Rex [SUBJECT] 
barked. [VERB]).  
In questions, the subject usually comes just after the first verb (Did [VERB] 
Rex [SUBJECT] bark? 
 

Predicate The verb or verb phrase in a clause. Huddleston & Pullum: “The predicate 
typically describes a property of the person or thing referred to by the 
subject, or describes a situation in which this person or thing plays some 
role.” (Rex barked. Rex barked constantly.) 
 

Clause Has a subject-predicate structure. Clauses may be independent or 
dependent. 
 

Independent 
clause 

An independent clause has a subject and a predicate, and it does not start 
with a subordinator. (Rex barked. “Rex barking” is not a clause because it 
lacks a finite verb. “Although Rex barked” is not an independent clause 
because it begins with a subordinator.) 
 

Sentence The simplest sentence consists of a single independent clause or of a 
sequence of independent clauses. (Rex barked. Rex barked, and Fido 
jumped. Rex barked, but Fido ran.) 
 

Complex 
sentence 

A sentence that includes at least one dependent clause. (Because Rex was 
barking, I couldn’t sleep. George Washington, whose face is on the 
dollar bill, was our first president.  
 

  



 
 
 Modifiers 

 
Modifier A word, phrase, or clause that adds information to the word it modifies 

(sad, sadly, happy, happily, in town, by the house, where I live…) 

 
Adjective 
 

A word that modifies a noun (blue, tall, perspicacious, …) 
 

Adjective 
phrase 

A group of grammatically related words that modify a noun or a pronoun 
(This list of terms to memorize is getting awfully long. “Awfully long” is an 
adjective phrase that modifies “this list of words.” 
 

Adjective 
clause 

Also called relative clause 
A clause that modifies a noun or pronoun (The window air conditioning 
unit, which must be 20 years old, is insanely loud. “Which must be 20 
years old” is an adjective clause that modifies “window air conditioning 
unit.”) 
 

Restrictive 
clause 

A clause that modifies a noun, noun phrase, or pronoun — AND is necessary 
in order to know which person/place/thing/idea the sentence is about. (The 
president who is on the one-dollar bill is George Washington. “Who is 
on the one-dollar bill” modifies “president.” Since the U.S. has had 43 
presidents, we need “who is on the one-dollar bill” to tell us which president 
the sentence is talking about. The adjective clause is “restrictive” because it 
“restricts,” or limits, the meaning of “president” to George Washington. 
Another way to think of it: a restrictive is necessary to identify the noun it 
modifies.) 
 

Nonrestrictive 
clause 

A clause that modifies a noun, noun phrase, or pronoun (also called 
an adjective clause), noun phrase, or pronoun — and is NOT necessary in 
order to know which person/place/thing/idea the sentence is about (George 
Washington, who was the first president of the United States, is on 
the one-dollar bill. We know who George Washington is; we don’t need the 
adjective clause to identify him. Thus “who was the first president of the 
United States” is a nonrestrictive clause, and we enclose it in commas. 
We could also enclose it in parentheses or dashes: George Washington–who 
was the first president of the United States–is on the dollar bill.) 
Another way to explain nonrestrictive clauses: the information in the 
nonrestrictive clause is “nonessential.” 
 

Adverb A word that modifies a verb (walked slowly), an adjective (really tall), or 
another adverb (walked very slowly – very modifies slowly) The –ly 
adverbs are adjectives with an –ly added (beautiful; beautifully) 
 

Adverb phrase As quickly as possible | only occasionally 
 
Adverbial 
clause 

 
I am omitting “adverbial clauses” because linguists define adverbial clauses 
differently from traditional grammars. t/k 
 

 



Definition of a fairy tale (versus classification) 

In a definition paper, all three sub-ideas have to apply to all (or nearly all) fairy tales. 

DEFINE CHAIR: 

1. You can sit on it. 
2. It is a man-made object (i.e. not a rock or a tree trunk you can sit on). 
3. NEGATIVE DEFINITION: You can’t lie on it. 

 

My own definition of fairy tale goes something like this: A fairy tale is a story—literary or 
folk—that has a sense of the numinous, the feeling or sensation of the supernatural or the 
mysterious. But, and this is crucial, it is a story that happens in the past tense, and a story 
that is not tied to any specifics. If it happens "at the beginning of the world," then it is a 
myth. A story that names a specific "real" person is a legend (even if it contains a magical 
occurrence). A story that happens in the future is a fantasy. Fairy tales are sometimes 
spiritual, but never religious. 

Lane, Marcia. Picturing a Rose: A Way of Looking at Fairy Tales. New York: H. W. Wilson, 1993. 
 

http://www.surlalunefairytales.com/introduction/ftdefinition.html 

	  
POSITIVE DEFINITION: 

My own definition of fairy tale goes something like this: A fairy tale is a story-literary or 
folk-that has a sense of the numinous, the feeling or sensation of the supernatural or the 
mysterious.  

But, and this is crucial, it is a story that happens in the past tense,  

and a story that is not tied to any specifics.  

 

NEGATIVE DEFINITION:  

If it happens "at the beginning of the world," then it is a myth.  

A story that names a specific "real" person is a legend (even if it contains a magical 
occurrence).  

A story that happens in the future is a fantasy.  

Fairy tales are sometimes spiritual, but never religious. 

 
DEFINITION OF MYTH WE WROTE IN CLASS 12/6/2012:  
 
• A story that includes supernatural and/or magical elements 
• Someone at some time has believed that the story is true either literally or figuratively 

or both 
• The story is set in the distant past, specifically at the beginning of the world 
	  

Fairy Tales – 
Definition v. 
classification 



G.K. Chesterton on morality and fairy tales 
If you really read the fairy-tales, you will observe that one idea runs from one end of them to the 

other - the idea that peace and happiness can only exist on some condition. This idea, which is the 

core of ethics, is the core of the nursery-tales. The whole happiness of fairyland hangs upon a 

thread, upon one thread. Cinderella may have a dress woven on supernatural looms and blazing 

with unearthly brilliance; but she must be back when the clock strikes twelve. The king may invite 

fairies to the christening, but he must invite all the fairies or frightful results will follow. 

Bluebeard's wife may open all doors but one. A promise is broken to a cat, and the whole world 

goes wrong. A promise is broken to a yellow dwarf, and the whole world goes wrong. A girl may 

be the bride of the God of Love himself if she never tries to see him; she sees him, and he vanishes 

away. A girl is given a box on condition she does not open it; she opens it, and all the evils of this 

world rush out at her. A man and woman are put in a garden on condition that they do not eat one 

fruit: they eat it, and lose their joy in all the fruits of the earth.  

 

This great idea, then, is the backbone of all folk-lore - the idea that all happiness hangs on one thin 

veto; all positive joy depends on one negative.... It is surely obvious that all ethics ought to be 

taught to this fairy-tale tune; that, if one does the thing forbidden, one imperils all the things 

provided. A man who breaks his promise to his wife ought to be reminded that, even if she is a cat, 

the case of the fairy-cat shows that such conduct may be incautious. A burglar just about to open 

some one else's safe should be playfully reminded that he is in the perilous posture of the beautiful 

Pandora: he is about to lift the forbidden lid and loosen evils unknown. The boy eating some one's 

apples in some one's apple tree should be a reminder that he has come to a mystical moment of his 

life, when one apple may rob him of all others. This is the profound morality of fairy-tales; which, 

so far from being lawless, go to the root of all law. Instead of finding (like common books of 

ethics) a rationalistic basis for each Commandment, they find the great mystical basis for all 

Commandments.… We may not see the direct logical connection between three beautiful silver 

spoons and a large ugly policeman; but then who in fairy tales ever could see the direct logical 

connection between three bears and a giant, or between a rose and a roaring beast? Not only can 

these fairy-tales be enjoyed because they are moral, but morality can be enjoyed because it puts us 

in fairyland, in a world at once of wonder and of war. 

Chesterton, G. K. All Things Considered. London: Methuen, 1908, 1915. 
http://www.surlalunefairytales.com/introduction/gkchesterton.html 
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Grammatical hierarchy 

  Sentences (Simple, Compound, Complex, Compound-Complex) 

  Clauses (Subject-Verb, Subject-Verb-Direct Object, Subject-Verb-
Complement, Subject-Verb-Adverbial, Subject-Verb-Indirect Object-Direct 
Object, Subject-Verb-Object Complement, Subject-Verb-Object-Adverbial) 

  Phrases (Verb phrase, Noun phrase, Adjective phrase, Adverb phrase, 
Prepositional phrase) 

  Words (Noun/pronoun, Verb, Adjective, Determinative, Adverb, 
Preposition, Coordinator, Subordinator) 

  Morphemes (Prefix, Root, Suffix) 



Restrictive versus nonrestrictive clauses 
 
 
There are two types of relative clauses (adjective clauses), restrictive and non-
restrictive.  
 
Restrictive clauses specify which (of many) nouns the speaker is referring to. They do 
not require commas. For example: 
 

I have three brothers. 
My brother who lives in Virginia is a rocket scientist. 
My brother who lives in Ohio is a civil engineer. 
My brother who lives in Hawaii is a surfer. 
 

Each of the relative clauses in the above examples specifies a different brother. It tells 
"which one." 
 
 
Non-restrictive clauses, on the other hand, are separated by commas. They merely 
give more information about the noun. In other words, they tell more about the same 
topic. The commas function as parentheses. REMEMBER: “Commas comment.” 
 

I have one brother. 
My brother (who is from Oklahoma) is an architect. 
My brother, who is from Oklahoma, is an architect. 
 
 
Relative clauses are sometimes called adjective clauses because they modify nouns. 
Relative clauses are clauses that function as adjectives. 
 
Adapted from: http://www.eslgold.com/grammar/restrictive_clauses.html	  

HANDOUT 
 
Restrictive & 
nonrestrictive 
clauses 



 
 
8 + 1 parts of speech 
 
 
Linguists Rodney Huddleston and Geoffrey Pullum divide English words into 8 parts of speech: 
nouns, verbs, adjectives, determinatives, adverbs, prepositions, coordinators, and 
subordinators.  
 

Pronouns, they group with nouns, but because pronouns come up so often in class, I’ve given 
them their own line in the chart below.  
 
 
 
i. Noun The dog barked. That is Sue. We saw Jo. 

 
ii. Pronoun He barked. That is she. We saw you. 

 
iii. Verb The dog barked. It is impossible. I have a headache. 

 
iv. Adjective He’s very old. It looks empty. I’ve got a new car. 

 
v. Determinative The dog barked. I need some nails. All things change. 

 
vi. Adverb She spoke clearly. He’s very old. I almost died. 

 
vii. Preposition It’s in the car. I gave it to Sam. Here’s a list of them. 

 
viii. Coordinator I got up and left. Ed or Jo took it. It’s cheap but strong. 

 
ix. Subordinator It’s odd that they 

were late. 
I wonder whether 
it’s still available. 

They don’t know if 
you’re serious. 

 
 
 
Adapted from: Huddleston, Rodney and Pullum, Geoffrey K. A Student’s Introduction to English Grammar. 
Cambridge: Cambridge University Press, 2005. Print. 
 
 
 

HANDOUT 
Parts of Speech 
8 + 1 



IDENTIFYING PARTS OF SPEECH

Important note: often one cannot determine the part of speech of a word in isolation; there is no
single foolproof test that works all the time.

1. Test for nouns, e.g., water, child, down, etc.

Nouns can be plural: the waters of the Nile; those children; a first down,
three downs (in football)

Nouns can be possessive: the water's color; those children's mother; the
down's (feathers) weight.

2. Test for verbs, e.g., water, go, down, etc.

Verbs can be tensed: He waters the flowers; he went away; she will
down three martinis in five minutes.

Verbs can be preceded by modals: He should water the flowers; he might go away;
she may down three martinis.

Modals: can, could, will, would, shall, should, may, might, must, do, does, did.

3. Test for adjectives, e.g., big, beautiful, down, etc.

Adjectives can be compared: a bigger house; a more beautiful painting; the
downest day of his life

Adjectives occur before nouns: a big house; a beautiful painting; a down day

4. Test for adverbs, e.g., beautifully, clearly, etc.

Adverbs can be compared: more beautifully; most clearly

Adverbs cannot occur before nouns: *a beautifully painting; the clearly speech

5. Test for prepositions, e.g., from, with, down, etc.

Prepositions have no inflections: *froms, *from's, *fromed, *fromer.

Prepositions can be modified by right: He put it right down; she will be right back.

cijohn
Text Box
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Nonrestrictive relative clauses 
 
In class, we did sentence combining exercises using nonrestrictive relative clauses. 
 
EXAMPLE: 
Combine the sentences below by inserting the second sentence into the first sentence, replacing 
the second “my boyfriend” with “who,” and enclosing the resulting adjective clause in commas.  
 

My boyfriend is taking me out to dinner. 
My boyfriend plays piano. 
 
COMBINED USING A NONRESTRICTIVE CLAUSE: 
My boyfriend, who plays the piano, is taking me out to dinner.  
EXPLANATION: 
She has only one boyfriend, and he plays the piano. 
Since she has only one boyfriend, we know whom she’s talking about—we don’t need the relative 
clause to identify the boyfriend. The nonrestrictive clause adds extra information.  
 
COMBINED USING A RESTRICTIVE CLAUSE: 
My boyfriend who plays the piano is taking me out to dinner. 
EXPLANATION: 
She has many boyfriends! The boyfriend who plays the piano is taking her out to dinner. The 
boyfriend who plays the guitar is bringing her flowers. The boyfriend who plays the trombone is 
doing her laundry. Etc. 
Since she has more than one boyfriend, we need the restrictive clause to know which boyfriend 
she’s talking about. 
The restrictive clause “restricts” the meaning of the word “boyfriend.” She’s not talking about 
just any boyfriend; she’s talking about the boyfriend who plays the piano. 
 
VOCABULARY and REVIEW: 
An “adjective clause” is a clause that modifies a noun.  
A modifier “adds information to” the word, phrase, clause, or sentence it modifies. 
Another term for “adjective clause” is “relative clause.” 
Many relative clauses begin with “relative pronouns” (which, that, who, whose, whom, where, 
when,….) 
A clause is a sentence-like structure that has a subject (stated or implied) and a verb (finite or 
nonfinite). 
A finite verb changes spelling to show tense (time).  
A nonfinite verb does not change spelling to show time. 
FINITE VERB 
He walks home. PRESENT 
He walked home. PAST 
NONFINITE VERB 
He is walking home. PRESENT (present progressive)  
He was walking home. PAST (past progressive) 
 
ADJECTIVES, ADJECTIVE PHRASES, ADJECTIVE CLAUSES 
The black cat (“black” is an adjective modifying “cat”) 
The cat in the hat (“cat in the hat” is a phrase modifying “cat”) 
The cat who bought his hat at the mall (“who bought his hat at the mall”) is an adjective  

clause modifying “cat”) 

WHAT WE DID IN 
CLASS 
Sentence  
Combining using  
Nonrestrictive 
clauses 
 



 
Thesis statements using “although- sentences”  
 
 
Advice from Indiana University Writing Tutorial Services: 
 

A strong thesis statement expresses one main idea. 
 

Readers need to be able to see that your paper has one main point. If your thesis statement 
expresses more than one idea, then you might confuse your readers about the subject of your 
paper.  
 

For example: 
 

Companies need to exploit the marketing potential of the Internet, and Web pages 
can provide both advertising and customer support. 

 
This is a weak thesis statement because the reader can’t decide whether the paper is about 
marketing on the Internet or Web pages. To revise the thesis, the relationship between the two 
ideas needs to become more clear. One way to revise the thesis would be to write: 
 

Because the Internet is filled with tremendous marketing potential, companies 
should exploit this potential by using Web pages that offer both advertising and 
customer support. 

 
This is a strong thesis because it shows that the two ideas are related. Hint: a great many 
clear and engaging thesis statements contain words like because, since, so, 
although, unless, and however. 
 
 
And, from Hunter College: 
 

A thesis needs to be unified—expressing one main idea—although it can, and often does, 
include secondary concepts as they relate to the main idea. 
 
 
And, from your instructor: 
When it comes to expressing both a main idea and a secondary idea in the same sentence, 
complex sentences are terrifically useful.  
 

Express your main idea in the main clause, your subordinate idea (or ideas) in the 
subordinate clause.   
 

A subordinate clause typically begins with a subordinator (although, until, nonetheless, etc.). 
 
 
Vocabulary: 
• Main clauses are also called independent clauses. 
• Subordinate clauses are also called dependent clauses. 
• Subordinators are also called subordinating conjunctions or dependent marker words. 
 
  

EXEMPLAR 
Thesis statements  
with  
although-  
sentences 



 
Common subordinators  
 

Typically, when a clause begins with one of these words, it cannot stand alone as a complete 
sentence. It must be attached to a main clause. A thesis statement could include a subordinate 
clause beginning with any of these words.  
 
after in order (that) unless 
although insofar as until 
as in that when 
as far as lest whenever 
as soon as no matter how where 
as if now that wherever 
as though once whether 
because provided (that) while 
before since why 
even if so that  
even though supposing (that)  
how than  
if that  
inasmuch as though  
in case (that) till  
 
 
 
 

Although-sentence thesis statements 
 
Below are “although-sentence” thesis statements culled from high schools, colleges, and 
universities across the country: 
 
Although it does provide quick weight loss, the Beverly Hills Diet is inadvisable for the typical 
college student because it is inconvenient, unhealthy, and provides only temporary weight loss. 
(Odegaard Writing & Research Center) 
 
 
 
Although long criticized for their sexist portrayal of women in television commercials, the auto 
industry is just as often guilty of stereotyping men as brainless fools incapable of making a 
decision. (University of Arkansas) 
 
 
Although the recent Dove advertisements can inspire women and reach a different target 
audience through their use of unconventional models, overall, the campaign is damaging 
towards women through its promotion of an unhealthy body type. (Tallahassee Community College)  
 
 
While Dukakis' "soft-on-crime" image hurt his chances in the 1988 election, his failure to 
campaign vigorously after the Democratic National Convention bore a greater responsibility for 
his defeat.  
(Harvard College) 
 



 
Although Emma and Levin define spirituality differently, their self-centered perspectives 
confine them to a state of permanent disillusionment. 
(Hamilton College) 
 
 
A thesis needs to be unified--expressing one main idea--although it can, and often does, include 
secondary concepts as they relate to the main idea. 
(Hunter College) 
 
 
Weak thesis: “Violent revolutions have both positive and negative results for man” (thesis 
makes an overly broad claim). 
 

Stronger thesis: “Although violent revolutions begin to redress longstanding social inequities, 
they often do so at the cost of long-term economic dysfunction and the suffering that attends it”  
(brings out complexity of subject and narrows focus) 
(The Writing Center George Mason University) 
 
Although electronic means of publication have some advantages, electronic texts are not likely to 
replace books. 
(Mr. Mikulski’s webpage | Greece Central School District) 
 
 
Original: Although the timber wolf is a timid and gentle animal, it is being systematically 
exterminated.  If it’s so timid and gentle, why is it being exterminated?  
Revised:  Although the timber wolf is actually a timid and gentle animal, it is being 
systematically exterminated because people wrongfully believe it to be a fierce and cold-blooded 
killer.  
(Mr. Mikulski’s webpage | Greece Central School District) 
 
 
Although opponents of gun control say that it does nothing to fight crime or save lives, a seven-
day waiting period before being able to buy a gun is necessary to keep more people from dying, 
to keep more people from being robbed, and to keep guns out of the hands of known criminals. 
(Winthrop University) 
 
 
Although both chefs and cooks can prepare fine meals, chefs differ from cooks in education, 
professional commitment, and artistry. 
(Saint Cloud State University) 
 
 
Although Emily Dickinson and John Donne both personify death in their poems the tone, 
images, and language are clearly more feminine in "Because I could not stop for Death," than in 
"Death Be Not Proud." 
(Sierra College) 
 
 
Too simple: I would like to become an automotive engineer when I finish school.  
Detailed: Although both automotive engineers and mechanics can work on cars, automotive 
engineers differ from mechanics in education, professional opportunities, and creative 
opportunities. 
(Indian River State College) 
 
 



Coordinators versus subordinators: how to tell them apart 
 
Coordinators: 
FANBOYS (for, and, nor, but, or, yet, so; and, or, & but are central members of the class) 
Fancy FANBOYS (adverbial conjunctions or conjunctive adverbs) 
 
Coordination connects grammatical equals. 
Subordination connects grammatical non-equals. 
 
Coordination via FANBOYS: 
The district’s software was necessary to shift from paper to electronic records, but teachers 
quickly complained that technical problems were forcing them to use the software at home and 
outside of traditional work hours.  
 
 

Coordination via adverbial conjunction (fancy FANBOYS) 
The district’s software was necessary to shift from paper to electronic records; however, 
teachers quickly complained that technical problems were forcing them to use the software at 
home and outside of traditional work hours.  
 
 

Subordination via subordinator  
The district’s software was necessary to shift from paper to electronic records although 
teachers quickly complained that technical problems were forcing them to use the software at 
home and outside of traditional work hours.  
 
 
TEST: 
Can you move the word within the clause? 
 
 However, teachers quickly complained that technical problems were 

forcing them to use the software at home and outside of traditional work hours.  
 

YES Teachers, however, quickly complained that technical problems were 
forcing them to use the software at home and outside of traditional work hours.  
 

YES Teachers quickly complained that technical problems were forcing them to use 
the software at home and outside of traditional work hours, however. 
 

  
 The district’s software was necessary to shift from paper to electronic records 

although teachers quickly complained that technical problems were forcing 
them to use the software at home and outside of traditional work hours.  
 

NO The district’s software was necessary to shift from paper to electronic records 
teachers although quickly complained that technical problems were forcing 
them to use the software at home and outside of traditional work hours.  
 

NO The district’s software was necessary to shift from paper to electronic records 
teachers although quickly complained that technical problems were forcing 
them to use the software at home and outside of traditional work hours.  

 
If the word can’t be moved, it is a subordinator. If it can, it is a “fancy FANBOYS.” Punctuation is 
different for the two. 

Coordinators vs. 
subordinators 
 

& 
 

“Fancy” FANBOYS 



 
 
 
“Fancy FANBOYS” 
Adverbial conjunctions or conjunctive adverbs  
 
 
 
HOTSHOT CAT 
 
However = nevertheless 
Otherwise = alternatively 
Therefore = for that reason 
Similarly = in the same way 
Hence = therefore 
On the other hand = contract 
Then = next 
Consequently = a result 
Also = addition 
Thus = because of this or that 
 
 
Others: 
Accordingly, anyway, besides, certainly, consequently, finally, for example, further, furthermore, 
however, in fact, incidentally, indeed, instead, likewise, meanwhile, moreover, namely, 
nevertheless, next, nonetheless, now, otherwise, similarly, soon, still, then, thereafter, therefore, 
undoubtedly 
 
 
 
Adverbialconjunctions 
Listadverbialconjunctions 
adverbialconjunctionslist 
 
 

 
 
 
  



 

 

 

X-1-2-3 

 

STEP 1. Write a short, simple declarative sentence that makes one statement.  

STEP 2. Write three sentences about the sentence in Step 1—clearly and directly about 
the whole of that sentence, not just something in it. [NOTE: Kerrigan is saying that 
sentences 1, 2, and 3 are about the subject and the predicate of Sentence X.] 

STEP 3. Write four or five sentences about each of the three sentences in Step 2—clearly 
and directly about the whole of the Step 2 sentence, not just something in it.  

Step 4. Make the material in the four or five sentences of Step 3 as specific and concrete 
as possible. Go into detail. Use examples. Don’t ask, “What will I say next?” Instead, say 
some more about what you have just said. Your goal is to say a lot about a little, not a 
little about a lot.  

STEP 5. In the first sentence of each new paragraph, starting with Paragraph 2, insert a 
clear reference to the idea of the preceding paragraph.  

STEP 6. Make sure every sentence in your theme is connected with, and makes a clear 
reference to, the preceding sentence. [NOTE: The connective words only have to refer to 
one part of the preceding sentence, not the whole sentence.] 

 
Kerrigan, William J. and Metcalf, Allen. Writing to the Point. 4th ed. New York: Harcourt Brace Jovanovich, 
Inc., 1987. Print. 
ISBN-10: 015598313X  
ISBN-13: 978-0155983137 
 
 
 

X Power corrupts. 

1 It corrupts the powerful. 
2 It corrupts the powerless.  
3 It corrupts every relationship between the two. 
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X-1-2-3 
 
The 6 steps 
 
Writing to the Point by 
William J. Kerrigan 



 

 

Step 1 

 

STEP 1: Write a short, simple declarative sentence that makes one 
statement.  

 

Here is a “sentence X” for a very short paper in Writing to the Point: 

X  Writing to the Point, by William Kerrigan, gets results. 

 

NOTE: There are four kinds of sentences: declarative (statement), interrogative 
(question), exclamatory (What??!!!), and imperative (Stop!).   

A thesis statement is always a declarative sentence, never a question, exclamation, or 
command.  

In the Kerrigan method, and only in the Kerrigan method, the thesis makes just one 
statement:  

 

RIGHT: Power corrupts. 
WRONG: Power corrupts, [STATEMENT 1] but weakness is not the answer. [STATEMENT 2] 

 

You should use this rule whenever it helps, but don’t take it to heart! It’s perfectly 
acceptable for a thesis statement to contain more than one statement. It may even be the 
norm.  

Kerrigan’s X-1-2-3 approach is a terrific step-by-step method for learning to write a 
coherent 5-paragraph theme. It is so precise, it’s almost carpentry. Or a Lego kit. 

But X-1-2-3 is a teaching tool, not a formula for every paper you’ll ever write. Thesis 
statements often contain more than one statement, as we will see.  

 

 

 

  

X-1-2-3 
 
William J. Kerrigan’s  
6-step process for 
writing a theme 
 
STEP 1 



 

Step 2  
 
 
STEP 2. Write three sentences about the sentence in Step 
1—clearly and directly about the whole of that sentence, not just 
something in it.  
 
Kerrigan’s Step 2 sentences:  
 

X  Writing to the Point, by William Kerrigan, gets results 
1   It results in unified writing. 
2   It results in detailed writing. 
3   It results in coherent writing. 

 
 
 
NOTE and REVIEW: 
 
A sentence has a subject and a predicate, usually in that order: 
 

Power corrupts. 
Power [SUBJECT] corrupts. [PREDICATE] 

 
The subject is a noun (or “noun phrase); the predicate contains the verb: 
 

Power [NOUN PHRASE] corrupts [VERB]. 
 
When Kerrigan tells you to write three sentences about the “whole” of Sentence X, he 
means that your 3 sentences be about the subject and the predicate of Sentence X: 
 

X Power corrupts. 
 1   It corrupts the strong. 
 2  It corrupts the weak. 
 3  It corrupts all the relations between the two. 

 
Sentences 1, 2, and 3 are about “power” and about power “corrupting.”  
 
  

X-1-2-3 
 
William J. Kerrigan’s  
6-step process for 
writing a theme 
 
STEP 2 



 
Step 3 
 
 
STEP 3. Write four or five sentences about each of the three 
sentences in Step 2—clearly and directly about the whole of the Step 2 
sentence, not just something in it.  
 
Kerrigan’s “sentence stack”: 
 

X  Writing to the Point, by William Kerrigan, gets results. 
 
1   It results in unified writing.  

Step 1 ensures that the theme has a point.  
Steps 2 and 3 ensure that the theme sticks to the point. 
Steps 1, 2, and 3 produce a thesis statement, 3 topic sentences, and several  
sentences of development. 
Steps 1, 2, and 3 ensure that each sentence is about the entire thesis statement. 
 

2  It results in detailed writing.  
     Step 4 requires insists on writing.  
     Step 4 is the most detailed of the six.  
     Step 4 instructs that the paragraph sentences must be specific & concrete. 
     Step 4 calls for examples and anecdotes. 
 
3  It results in coherent writing. 

Steps 5 & 6 produce coherent writing.  
Step 5 connects every paragraph to the one before it.  
Step 6 connects every sentence to the one before it.  
Writing to the Point explains how to make connections with words like  
furthermore. 
Words like furthermore make the unity produced by Steps 1, 2, & 3 clear. 
 
 

 
  

X-1-2-3 
 
William J. Kerrigan’s  
6-step process for 
writing a theme 
 
STEP 3 



 
What types of characters are found in fables? 
 
 

X The characters in fables are moral types. 
1 Some of the characters in fables are morally good. 
2 Some of the characters in fables are morally bad. 
3 Some of the characters in fables are morally ambiguous/mixed. 

 
 

X The characters in fables are moral types. 
1 The characters in fables do not have names. 
2 The characters in fables do not have hometowns or homelands. 
3 Often the characters in fables are not people.  

 
 

X There are three principal types of characters in fables: animals, humans, and 
supernatural beings. 

1 Some fable characters are animals. 
2 Some fable characters are humans. 
3 Some fable characters are supernatural beings. 

 
 

X There are three principal types of characters in fables: criminals, comedians, and 
role models. 

1 Some fable characters are criminals. 
2 Some fable characters are comedians. 
3 Some fable characters are role models. 

 
 
 
  

X-1-2-3 sets for 
CLASSIFICATION 
paper 



 
 
Step 4 
 
 
Step 4. Make the material in the four or five sentences of Step 3 as 
specific and concrete as possible. Go into detail. Use examples. Don’t 
ask, “What will I say next?” Instead, say some more about what you 
have just said. Your goal is to say a lot about a little, not a little about 
a lot.  
 
 
NOTE: This is the stage I’ve been calling “elaboration” or “explanation.”  
 

The “T.E.E.” paragraph: 
 

TOPIC SENTENCE 
EXPLANATION/ELABORATION 
EXAMPLES 

 
 
 
  

X-1-2-3 
 
William J. Kerrigan’s  
6-step process for 
writing a theme 
 
STEP 4 



 

 

Exemplar* Paragraph 

 

The characters are flat, with no inner life. They personify virtues and vices, such as 

courage and cowardice, honesty and dishonesty, patience and impatience, humility and 

boastfulness, kindness and cruelty, sincerity and flattery, cunning and artlessness, and 

the like. The characters are generally types. They are meant to represent aspects of 

human nature: the proud peacock, the clever crow, the defiant donkey, the oracular owl, 

the plodding turtle, the cocky hare, the greedy pig. 

D’Angelo, Frank J. Composition in the Classical Tradition. Needham Heights, MA: Allyn & Bacon, 2000. 
Print. (60). 

 

 
 
T.E.E. formula for paragraphs 
 

Topic sentence 
Explanation/Elaboration (aka “development” of topic) 
Example(s) 
 
Topic sentence The characters are flat, with no inner life. 

 
Explanation/elaboration 
 

They personify virtues and vices, such as courage and 
cowardice, honesty and dishonesty, patience and 
impatience, humility and boastfulness, kindness and 
cruelty, sincerity and flattery, cunning and artlessness, and 
the like. 
 

Explanation/elaboration 
 

The characters are generally types. 
 

Examples They are meant to represent aspects of human nature: the 
proud peacock, the clever crow, the defiant donkey, the 
oracular owl, the plodding turtle, the cocky hare, the 
greedy pig. 
 

  
NOTE: The topic sentence needs to come early in the paragraph, but elaboration and 
examples can be arranged in whatever sequence makes sense.   
 
 
* Exemplar: one that serves as a model or example (in this case, a good paragraph for you to emulate) 
   Emulate: to strive equal or excel 
Usedfall2013 

EXEMPLAR PARAGRAPH  
 
T.E.E. 
Topic sentence 
Explanation/Elaboration 
Examples 



Step 5  
 
 
STEP 5. In the first sentence of each new paragraph, starting 
with Paragraph 2, insert a clear reference to the idea of the preceding 
paragraph.  
 
 
 
Kerrigan’s completed theme with reference to preceding paragraph in 
boldface: 
 

Writing to the Point gets results.  

It results in unified writing. Thanks to Step 1, for example, a theme starts out not just 

with a topic but with a clear unifying point. Thanks to Steps 2 and 3, the rest of the 

theme sticks to that point. Those steps call for paragraph topic sentences and then 

development of the paragraphs all on that point. Each sentence must be “clearly and 

directly about the whole of” the point. 

It also results in detailed writing about that unified point. Step 4 insists on it. In fact, 

Step 4 itself is the most detailed of all the six. Among other things, it instructs that the 

sentences filling out each paragraph must be specific and concrete. Step 4 also calls for 

examples and anecdotes that explain and support the point. 

Finally, down to the last detail, it results in coherent writing. This is thanks to Steps 

5 and 6. Step 5 connects every paragraph to the one before it; Step 6 connects every 

sentence to the sentence before it. The book tells how to make these connections with 

words like furthermore, however, thus, and now. Such connectives make clear to the 

reader the underlying unity produced by Steps 1, 2, and 3.  

Step by step, then, Writing to the Point results in writing with three essential 

qualities: unity, detail, and coherence. 

 
 
 
  

X-1-2-3 
 
William J. Kerrigan’s  
6-step process for 
writing a theme 
 
STEP 5 
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from Writing to the Point:

STEP 6. Make sure every sentence in your theme is connected with, and makes
a clear reference to, the preceding sentence.

[Step 6] stuns some people. It seems to claim to be a truth—a big truth—about all
writing; yet since they have never heard it before, how can it be true?

In fact, I had teaching with me once, as a practice teacher, an intelligent young
woman who was doing graduate work in English at one of our state universities. She
had previously been a technical editor in the aerospace industry. She enjoyed her work
teaching Steps 1 through 5 and did it excellently, I am happy to say. I suspect Step 5
may have been something of an eye-opener for her; but when I proposed Step 6 to her,
she looked at me as if I were out of my mind. “Why, that’s simply not so,” she said.

“Well,” I said, “don’t take my word for it. But go to any printed essay or article that
you think is well written, and see whether every sentence in it doesn’t connect with,
and make clear reference to, the preceding sentence.”

She went away shaking her head, her eyes clouded with doubt. But a couple of days
later she returned, after having done some conscientious and extensive investigation,
and said simply, “Now I see why I haven’t been getting A’s on my papers at the uni-
versity.”

AND SEE:
• William J. Kerrigan on Step 6:
..7 ways to connect sentences
• X-1-2-3: all posts
• Anaphora: all posts
• Cohesion and coherence: all posts

http://www.amazon.com/Writing-Point-William-Kerrigan/dp/015598313X/ref=sr_1_1?ie=UTF8&qid=1349113797&sr=8-1&keywords=Writing+to+the+Point+William+J+Kerrigan
http://english109mercy.wordpress.com/2012/10/10/more-from-william-j-kerrigan-on-step-6/
http://english109mercy.wordpress.com/2012/10/10/more-from-william-j-kerrigan-on-step-6/
http://english109mercy.wordpress.com/category/x-1-2-3/
http://english109mercy.wordpress.com/category/anaphora/
http://english109mercy.wordpress.com/category/cohesion-and-coherence/


Step 6  
 
 
STEP 6. Make sure every sentence in your theme is 
connected with, and makes a clear reference to, the preceding 
sentence.  
 

NOTE: In this step, the connective words only have to refer to one part of the preceding 
sentence, not the whole sentence. 
 

 

Kerrigan’s completed theme with anaphora in bold: 
 

Writing to the Point gets results.  

It results in unified writing. Thanks to Step 1, for example, a theme starts out not 

just with a topic but with a clear unifying point. Thanks to Steps 2 and 3, the rest of 

the theme sticks to that point. Those steps call for paragraph topic sentences and then 

development of the paragraphs all on that point. Each sentence must be “clearly and 

directly about the whole of” the point. 

It also results in detailed writing about that unified point. Step 4 insists on it. In fact, 

Step 4 itself is the most detailed of all the six. Among other things, it instructs that 

the sentences filling out each paragraph must be specific and concrete. Step 4 also calls 

for examples and anecdotes that explain and support the point. 

Finally, down to the last detail, it results in coherent writing. This is thanks to Steps 

5 and 6. Step 5 connects every paragraph to the one before it; Step 6 connects every 

sentence to the sentence before it. The book tells how to make these connections with 

words like furthermore, however, thus, and now. Such connectives make clear to the 

reader the underlying unity produced by Steps 1, 2, and 3.  

Step by step, then, Writing to the Point results in writing with three essential 

qualities: unity, detail, and coherence. 

 
  

X-1-2-3 
 
William J. Kerrigan’s  
6-step process for 
writing a theme 
 
STEP 6 
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Part 1: “Step 6 stuns some people.”

William J. Kerrigan explains Step 6:

STEP 6. Make sure every sentence in your theme is connected with, and makes a clear
reference to, the preceding sentence.

1.
Repeat in Sentence B (the second of any two sentences) a word used in sentence A (the
first of those two sentences).
EXAMPLE: The fable is a short tale designed to teach a lesson. The purpose of the fable
is to give advice…

2.
Use in sentence B a synonym of a word in sentence A.
EXAMPLE: Researchers presented four crows with a pile of stones and a narrow flask of
water at the bottom of which was a worm. The birds all picked up the stones and placed
them in the flask, raising the water level to the point where they could reach the worm.

3.
Use a pronoun in sentence B to refer to an antecedent in sentence A.
EXAMPLE: The characters in fables are flat. They personify virtues and vices.

4.
Use in sentence B an antonym [opposite] of a word in sentence A.
[Use this technique when you’re showing a contrast or difference.]
EXAMPLE: In the far south of Africa, the Dutch and British and other Europeans were
already living and trading….But   north of Karuman lay the rest of the huge continent of
Africa   , hundreds and hundreds of miles that no European had ever seen.
["South" and "north" are opposites.]

5.
Use in sentence B a word commonly paired with a word in sentence A.
EXAMPLE: The Grimms, however, changed more than the style of the tales. They

http://english109mercy.wordpress.com/2012/10/01/william-j-kerrigan-on-step-6/
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changed the content.
[“Style” and “content” are usually associated in discussions of fiction. Source: “The Lure
of the Fairy Tale by Joan Acocella | The New Yorker | 7.23.2012

6.
Repeat a sentence structure.
EXAMPLE: I like pigs. Dogs look up to us. Cats look down on us. Pigs treat us as equals.
– Winston Churchill
DOGS LOOK UP TO US
CATS LOOK DOWN ON
Same structure, same rhythm.

7.
Use a connective in sentence B to refer to an idea in sentence A.
EXAMPLES: for, therefore, however, although, etc.

AND SEE:
• William J. Kerrigan explains Step 6 and tells a story  
• Anaphora: all posts
• Cohesion and coherence: all posts

http://www.newyorker.com/arts/critics/books/2012/07/23/120723crbo_books_acocella
http://english109mercy.wordpress.com/2012/10/01/william-j-kerrigan-on-step-6/
http://english109mercy.wordpress.com/category/anaphora/
http://english109mercy.wordpress.com/category/cohesion-and-coherence/
cijohn
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Sentences Taken from Accident Report
Forms

Many have experienced the confusion of traffic accidents and had to summarize
correctly what happened in a few words or less on insurance or accident forms.
The following quotes were taken from those forms and eventually published in
the Toronto Sun.

1. Coming home, I drove into the wrong house and collided with a tree I don't
have.

2. The other car collided with mine without giving warning of its intentions.
3. I thought my window was down, but I found out it was up when I put my

hand through it.
4. I collided with a stationary truck coming the other way.
5. A truck backed through my windsheild into my wife's face.
6. A pedestrian hit me and went under my car.
7. The guy was all over the road; I had to swerve a number of times before I

hit him.
8. I pulled away from the side of the road, glanced at my mother-in-law and

headed over the embankment.
9. In an attempt to kill a fly, I drove into a telephone pole.

10. I had been driving my car for 40 years when I fell asleep at the wheel and
had an accident.

11. I was on my way to the doctors with rear end trouble, when my universal
joint gave way, causing me to have an accident.

12. As I approached the intersection, a stop sign suddenly appeared in a place
where no stop sign had ever appeared before. I was unable to stop in time to
avoid the accident.

13. To avoid hitting the bumper of the car in front, I struck the pedestrian.
14. My car was legally parked as it backed into the other vehicle.
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15. An invisible care came out of nowhere, struck my vehicle, and vanished.
16. I told the police that I was not injured, but on removing my hat, I found that

I had a skull fracture.
17. I was sure the old fellow would never make it to the other side of the street

when I struck him.
18. I saw the slow-moving, sad-faced gentleman as he bounced off the hood of

my car.
19. The indirect cause of this accident was a little guy in a small car with a big

mouth.
20. The pedestrian had no idea which direction to go so I ran over him.
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